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Writing strategies to help you succeed

The new Concise St. Martin’s Guide to Writing will help you 
navigate your writing assignments: from reading and analyzing 
different genres—in both text and multimodal formats—to 
refecting on the writing process and composing your own 
texts. With sentence strategies that help you read like a writer, 
highlighting and annotations that show you what’s important at 
a glance, and hands-on activities for developing your ideas and 
working with sources, the Concise Guide will help you write 
successfully in college from start to fnish.

Did your instructor assign LaunchPad Solo for  
The Concise St. Martin’s Guide to Writing? 

macmillanhighered.com/conciseguide

The Concise St. Martin’s Guide to Writing includes cross- 
references to LaunchPad Solo with video, visuals, and practice 
activities that give you immediate feedback. If your book did 
not come packaged with an access code, you can purchase 
access to LaunchPad Solo for The Concise St. Martin’s Guide 
to Writing at macmillanhighered.com/conciseguide.

The Concise St. Martin’s Guide to Writing is available  
in a variety of e-book formats. For details, visit  
macmillanhighered.com/conciseguide/formats.
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When we fi rst wrote The Concise St. Martin’s Guide to Writing, our goal was to provide stu-
dents with the clear guidance and practical strategies they needed to harness their po-
tential as writers — an achievement that will be key to their success in college, at work, 
and in the wider world. We also wanted to provide instructors with the hands-on tools 
they needed to help their students write with a clear understanding of their rhetorical 
situation. Our goals have remained the same, and so The Concise St. Martin’s Guide re-
tains the core features that over the years have drawn so many instruc tors and pro-
grams to the Concise Guide. But now it also includes many new features that we believe 
will keep the Concise Guide the most practical hands-on text for teachers and students. 

Core Features of the Concise Guide
The Concise St. Martin’s Guide retains its emphasis on active learning — learning by 
 doing — by providing practical guides to writing, promoting genre awareness to aid the 
transfer of writing skills from one genre or context to another, and integrating reading 
and writing through hands-on activities of critical thinking, reading, and analysis. 

Practical Guides to Writing

Each chapter in Part One offers practical, fl exible guides that help students draft and 
revise essays in a variety of analytical and argumentative genres. Commonsensical and 
easy to follow, these writing guides teach students to 

 assess the rhetorical situation, focusing on their purpose and audience, with special 
attention to the genre and medium in which they are writing;

 ask probing analytical questions;

 practice finding answers through various kinds of research, including memory search, 
field research, and traditional source-based research. 

These fl exible guides to writing begin with a Starting Points chart to offer students 
multiple ways of fi nding the help they need when they need it. Each also includes a 
Critical Reading Guide to help students assess their own writing and the writing of 
their classmates and a Troubleshooting Guide to help students fi nd ways to improve 
their drafts. All these guides are organized and color-coded to emphasize the genre’s 
basic features. In short, the Guides to Writing help students make their writing thought-
ful, clear, organized, and compelling — in a word, effective for the rhetorical situation.

Preface
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Summarize: Tell the writer what you understand the proposed 

solution to be.

Praise: Give an example in the essay where support for the solution 

is presented  especially effectively—for example, note particularly 

strong reasons, writing strategies that engage readers, or design or 

visual elements that make the solution clear and accessible.

Critique: Tell the writer where the argument for the solution could be 

strengthened—for example, where steps for implementation could 

be laid out more clearly, where the  practicality of the solution could 

be established more convincingly, or where additional support for 

reasons should be added.

Summarize: Tell the writer what you understand t

Has the writer argued effectively for the solution?

A Well-Argued 

Solution

Summarize: Tell the writer what you understand the problem to be.

Praise: Give an example where the problem and its significance 

come across  effectively such as where an example dramatizes the 

problem or statistics establish its significance.

Critique: Tell the writer where readers might need more information 

about the problem’s causes and consequences, or where more might 

be done to establish its seriousness.

Summarize: Tell the writer what you understand

Has the writer framed the problem effectively?

A Focused, Well-

Defined Problem

A CRITICAL READING GUIDE

Preface

Genre Awareness

Each chapter in Part One introduces a genre of writing. By working through several 
genres, students learn how writers employ the basic features and strategies of a genre to 
achieve their purpose with their readers. The Arguing a Position essay, for example, 
teaches students to examine critically their views on a controversial issue, as well as 
those of their prospective readers, with an eye toward developing an argument that not 
only is well reasoned and well supported but also responds constructively to readers’ 
likely questions and concerns. Studying multiple genres—as well as multiple examples of 
each genre—helps students gain genre awareness that helps them understand how we 
actually communicate with one another in a variety of contexts and situations. Genre 
awareness makes us better communicators, better readers and writers, in whatever medi-
um we are using.

Systematic Integration of Critical Reading and Reflective Writing

Students are asked to read and analyze essays in the genre they are learning to write. The 
activities following the professional reading selections prompt students to read actively 

vi
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by asking them to refl ect on the essay and relate it to their own experience, and to read 
like a writer, paying attention to the strategies the writer uses to convey his or her ideas 
and communicate effectively with readers.

What’s New
Although the seventh edition of the The Concise St. Martin’s Guide to Writing builds on 
the success of previous editions, many of the strategies the Concise Guide employs have 
changed in order to connect more effectively with a new generation of teachers and 
 students. Even in the years since the publication of the previous edition, there have been 
increasingly burdensome demands on the time, attention, and energy of teachers and 
students and tremendous growth in access to and reliance upon the Internet. So the 
guiding principle for this edition has been to maximize active learning by enhancing 
the book’s visual rhetoric, giving students more opportunities for hands-on learning, 
and providing students and instructors with more readings and more interactive 
 activities than ever before: more showing, more doing, more options, more learning.

More Readings

In addition to new professional and student writing selections (and resources to access 
even more student essays), the new LaunchPad Solo for The Concise St. Martin’s Guide to 
Writing features e-readings that come alive online with video, Web sites, comics, and 
more. The e-readings offer multimodal content and interactive activities in the online 
workspace students prefer, making it possible for us to include more diverse reading se-
lections and writing instruction in the Concise Guide than ever before:

 More student essays are available in both print and LaunchPad Solo. Each is 
 accompanied by a headnote identifying the student writer and describing the 
 assignment that the essay was written to fulfill. Additional student essays are also 
available in Sticks and Stones, a collection of student essays from across the country 
that is available free to adopters.

 Multimodal readings take advantage of what the Web can do to give instructors 
more choices than ever before (see Desmond-Harris on the next page). Each reading 
is accompanied by a headnote describing the writer and the venue in which the 
selection originally appeared, and each is followed by Analyze & Write and Reflect 
activities that ask students to think and write about how the selection employs a 
basic feature of the genre.

 For additional information about LaunchPad Solo, see page xix and a list of the 
contents in the back of your book.

 New professional readings give instructors more opportunity to engage students 
with interesting topics and strong models of writing. Each reading is accompanied 
by a headnote describing the writer and the venue in which the selection original-
ly appeared, and each is followed by Analyze & Write activities and a Consider 
Possible Topics feature that ask students to think and write about the basic features 
of the genre.

vii
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GUIDE TO READING
GUIDE TO WRITING
THINKING CRITICALLY

Desmond-Harris Tupac and My Non-thug Life

Jenée Desmond-Harris   Tupac and My Non-thug Life

JENÉE DESMOND-HARRIS is a staff writer at the Root, an online magazine 
dedicated to African American news and culture. She writes about the inter-
section of race, politics, and culture in a variety of  formats, including per-
sonal essays. She has also contributed to Time magazine, MSNBC’s 
Powerwall, and xoJane on topics ranging from her relationship with her 
grandmother, to the political significance of Michelle Obama’s hair, to the 
stereotypes that hinder giving to black-teen mentoring programs. She has 
provided television commentary on CNN, MSNBC, and Current TV. 
Desmond-Harris is a graduate of Howard University and Harvard Law 

School. The following selection was published in the Root in 2011. It chronicles Desmond-
Harris’s reaction to the murder of gangsta rap icon Tupac Shakur in a Las Vegas drive-by shoot-
ing in 1996. She mentions Tupac’s mother, Afeni, as well as the “East Coast–West Coast 
war” — the rivalry between Tupac and the Notorious B.I.G. (Biggie), who was suspected of being 
involved in Tupac’s murder. As you read, consider the photograph that appeared in the Root 
article and that is reproduced here:

What does it capture about the fifteen-year-old Desmond-Harris?

What does its inclusion say about Desmond-Harris’s perspective on her adolescent self 
and the event she recollects?

I learned about Tupac’s death when I got 
home from cheerleading practice that 

Friday afternoon in September 1996. I was 
a sophomore in high school in Mill Valley, 
Calif. I remember trotting up my apart-
ment building’s stairs, physically tired but 
buzzing with the frenetic energy and possi-
bilities for change that accompany fall 
and a new school year. I’d been cautiously 
allowing myself to think during the walk 
home about a topic that felt frighteningly 
taboo (at least in my world, where discus-
sion of race was avoided as delicately as 
obesity or mental illness): what it meant to 
be biracial and on the school’s mostly 
white cheerleading team instead of the 
mostly black dance team. I remember ac-
knowledging, to the sound of an 8-count 
that still pounded in my head as I walked 
through the door, that I didn’t really have a 
choice: I could memorize a series of stiff 
and precise motions but couldn’t actually 
dance.

1 My private musings on identity and 
belonging — not original in the least, but 
novel to me — were interrupted when my 
mom heard me slam the front door and 
drop my bags: “Your friend died!” she called 
out from another room. Confused silence. 
“You know, that rapper you and Thea love so 
much!”

Mourning a Death in Vegas

The news was turned on, with coverage of 
the deadly Vegas shooting. Phone calls were 
made. Ultimately my best friend, Thea, and 
I were left to our own 15-year-old devices to 
mourn that weekend. Her mother and step-
father were out of town. Their expansive, 
million-dollar home was perched on a hill-
side less than an hour from Tupac’s former 
stomping grounds in Oakland and Marin 
City. Of course, her home was also worlds 
away from both places.

We couldn’t “pour out” much alcohol 
undetected for a libation, so we limited 
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 Gladwell What College Rankings Really Tell Us
GUIDE TO READING
GUIDE TO WRITING
THINKING CRITICALLY

winning football team, with a particular religious orientation, with opportunities 
for undergraduates to do scientific research?

 How would comparing the criteria you used with the criteria your classmates used 
help you better understand the ideology — values and beliefs — behind your choices?

Use the basic features.

A WELL-PRESENTED SUBJECT: INTRODUCING A COMPLICATED SUBJECT

Every year, U.S. News publishes a special edition that ranks colleges and universities 
across the nation. In his essay, Gladwell does not simply evaluate one year’s ratings; he 
evaluates the ranking system itself. But he begins by focusing on the ranking system of 
another magazine, Car and Driver.

ANALYZE & WRITE

Write a paragraph or two analyzing and evaluating how Gladwell introduces U.S. News’s  

ranking system: 

 1 Reread paragraph 1. Why do you think Gladwell begins his evaluation of U.S. News’s 

college ranking system by discussing the system used by another magazine to rank cars? 

How is Gladwell’s evaluation of Car and Driver’s ranking system preparing the reader for 

his evaluation of U.S. News’s ranking system?

 2 Now reread paragraph 2. What cues does Gladwell provide to help readers follow his 

transition from the ranking system of Car and Driver to that of U.S. News? 

 3 What does Gladwell mean when he describes U.S. News’s ranking system as striving to 

be both comprehensive and heterogeneous?

ANALYZE

Preface

Active Learning

Leaner chapters make it easier for instructors to get and keep students reading and to 
focus their attention on what matters most. This edition of The Concise St. Martin’s Guide 
to Writing is tighter and more focused than ever.

A new design helps guide students through the chapters, with headings that show 
students where they are, where they’ve been, and where they’re going in the chapter and 
that help students identify the activities and understand the purpose they serve 
in active learning.

ix
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Preface

A mini table of contents and a Starting Points chart at the opening of each 
Guide to Writing section in Part One help students fi nd the information they need.
Starting Points, Critical Reading, and Troubleshooting guides use speech bubbles 
to prompt students to refl ect on, interrogate, and revise their writing on their own.

GUIDE TO WRITING

171

The Writing Assignment
Write an essay arguing a controversial position: Start by learning 
more about the issue and the debate surrounding it, and then 
take a position. Present the issue so readers recognize that it mer-
its their attention, and develop a well-supported argument that 
will confirm, challenge, or change your readers’ views.

This Guide to Writing is designed to help you compose your 
own position argument and apply what you have learned from 
reading other position arguments. This Starting Points chart 
will help you find answers to questions you might have about 
composing a position argument. Use the chart to find the guid-
ance you need, when you need it. 

The Writing 

Assignment

Writing a Draft: 

Invention, 

Research, 

Planning, and 

Composing

Evaluating the 

Draft: Getting a 

Critical Reading

 Improving the 

Draft: Revising, 

Formatting, 

Editing, and 

Proofreading

171 

172 

 

 

 

182 

 

184

(continued)

Consider possible topics. (pp. 162–63, 170)

Choose a controversial issue on which to take a position.  

(p. 173)

Test Your Choice (p. 174)

Consider possible topics. (pp. 162–63, 170)

How do I come up with an issue to write about?

Assess the genre’s basic features: A focused, well- presented issue. 

(pp. 147–49)

A Focused, Well-Presented Issue: Framing an Argument for a 

Diverse Group of Readers (pp. 160–61)

A Focused, Well-Presented Issue: Reframing through Contrast  

(p. 168)

Frame the issue for your readers. (pp. 174–75)

A Troubleshooting Guide: A Focused, Well-Presented Issue  

(p. 184)

Assess the genre’s basic features: A focused, well-pre

How can I effectively frame the issue for my readers?
A Focused,  

Well-Presented 

Issue

STARTING POINTS: ARGUING A POSITION

Assess the genre’s basic features: A well-supported position.  

(pp. 149–50)

Formulate a working thesis stating your position. (p. 176) 

Develop the reasons supporting your position. (pp. 176–77) 

Research your position. (p. 177)

Use sources to reinforce your credibility. (pp. 177–78) 

Assess the genre’s basic features: A well-su

How do I come up with a plausible position?

A Well-Supported 

Position

x
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Preface

In addition to asserting the thesis, writers sometimes preview the reasons in the same 
order they will bring them up later in the essay, as in this example of a forecasting state-
ment by Jessica Statsky: 

. . . too often  played to adult standards, which are developmentally inappro-
priate for children and can be both physically and psychologically harmful.  
 Furthermore,  because  they . . . , they are  actually counterproductive for 
developing either future  players or fans.   Finally, because  they . . . provide 
occasions for some parents and coaches to place their own fantasies and needs  
ahead of children’s welfare. (par. 2)

 Transition 

 Reason 1 

 Reason 2 

 Reason 3 

A FOCUSED, WELL-PRESENTED ISSUE: REFRAMING THROUGH CONTRAST

Writers sometimes have to remind their readers why an issue is controversial.  Beginning 
with the title, Solove works to undermine the widely held assumption that the erosion 
of privacy should not be a concern. He does this primarily by contrasting two different 
ways of thinking about threats to privacy, which he calls Orwellian and Kafkaesque, 
based on the novels 1984, by George Orwell, and The Trial, by Franz Kafka. To present 
this contrast, Solove uses sentence patterns like these:

 Not  , but  .

  focus on  , which is characterized by  , and they don’t even 

notice  , which is characterized by  .

Here are a couple of examples from Solove’s position argument: 

The problems are not just Orwellian but Kafkaesque. (par. 10)

Legal and policy solutions focus too much on the problems under the Orwellian 
metaphor — those of surveillance — and aren’t adequately addressing the  Kafkaesque 
problems — those of information processing. (par. 9)

Color-coded highlighting and annotations show students the techniques writers 
use to communicate effectively with their readers.

Integrated sentence strategies foreground the sentence patterns writers use to 
communicate effectively with their readers. Examples from the reading selections dem-
onstrate the fl exibility of the pattern.

xi
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Preface

Frame the issue for your readers.

Once you have made a preliminary choice of an issue, consider how you can frame  
(or reframe) it so that readers who support opposing positions will listen to your 
argument. To do this, consider how the issue has been debated in the past and what your 
readers are likely to think. Use the following questions and sentence strategies to help 
you put your ideas in writing.

WHAT DO MY READERS THINK?

What values and concerns do I and my 
readers share regarding the issue? 

 Concern about  leads many 

of us to oppose  . We worry 

that  will happen if  .

  is a basic human right that 

needs to be protected. But what does 

it mean in everyday practice when 

 ?

What fundamental differences in world-
view or experience might keep me and 
my readers from agreeing?

HOW CAN I EXPLORE THE ISSUE?

What groups or notable individuals have 
shaped the debate on this issue? What 
positions have they taken?

 It may surprise you that  is a 

controversial issue. Although many 

people take  for granted, 

[individuals/groups] oppose it on the 

grounds that  .

 Whereas supporters of  have 

argued that  , opponents such 

as [list individuals/groups] contend that 

 .

WAYS IN

In the Guide to Writing, sentence strategies are integrated into the Ways In 
activities to invite students to use them for their own rhetorical purpose and to make 
them their own as they revise.

Council of Writing Program Administrators (WPA) Outcomes Statement

The Concise St. Martin’s Guide to Writing, Seventh Edition, helps students build profi cien-
cy in the four categories of learning that writing programs across the country use to as-
sess their students’ work: rhetorical knowledge; critical thinking, reading, and writing; 
writing processes; and knowledge of conventions. The chart on the following pages 
shows in detail how the Concise Guide helps students develop these profi ciencies. 

Note: This chart aligns with the latest WPA Outcomes Statement, ratified in 
July 2014.

xii
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WPA OUTCOMES RELEVANT FEATURES OF THE CONCISE ST. MARTIN’S GUIDE

Rhetorical Knowledge

Learn and use key rhetorical 

concepts through analyzing and 

composing a variety of texts

Chapter 1, “Thinking about Writing,” prepares students to communicate 

in various rhetorical situations. From there, students read, analyze, and 

compose a variety of texts in Part 1, “Writing Assignments” (Chs. 2–7). 

In each of these chapters, a Guide to Reading asks students to analyze 

texts (including professional articles, student essays, and multimodal 

e-readings), in terms of purpose, audience, and genre features. Each 

Guide to Writing (in Chs. 2–7) supports student composers with detailed 

help for responding to different rhetorical situations: remembering 

events, writing profiles, explaining concepts, arguing a position, 

proposing a solution, and justifying an evaluation. 

See also Part 2, “Strategies for Critical Thinking, Reading, and Writing” 

(Chs. 8–13). In particular, Chapter 12, Analyzing Visuals, guides students 

in evaluating visual texts including advertisements and photographs.

Gain experience reading and 

composing in several genres to 

understand how genre conventions 

shape and are shaped by readers’ 

and writers’ practices and purposes

See above. In addition, a rich collection of multimodal e-readings 

give students practice in reading various genres in various rhetorical 

contexts. Chapter-opening features (in Pt. 1, Chs. 2–7)—In College 

Courses, In the Community, and In the Workplace—show students how 

genres work in different settings. 

The readings in Part 1, which represent a range of texts and genres, 

are annotated and framed with comments and questions that focus 

students on key aspects of genres and help spark ideas for their own 

compositions. 

The composing practice in Part 1 is built around six genre assignments. 

Students are asked to create texts in which they remember an event; 

profile a person, activity, or place; explain a concept; argue a position; 

propose a solution; and justify an evaluation. These chapters emphasize 

the connection between reading and composing in a particular genre: 

Each begins with a group of readings with apparatus that introduces 

students to basic features and conventions of the genre; then a Guide to 

Writing leads them through the process of applying these features to an 

essay of their own.

Develop facility in responding to a 

variety of situations and contexts, 

calling for purposeful shifts in voice, 

tone, level of formality, design, 

medium, and/or structure

In Part 1, students practice responding to a variety of rhetorical 

situations and contexts, as noted above. These chapters also point out 

what makes a text structurally sound, while the Guides to Writing help 

students systematically develop their own processes and structures. 

Sentence Strategies sections in these chapters help composers deal 

with issues of voice, tone, and formality. 

In Part 2, Chapter 14, “Designing Documents,” takes students through 

the rhetorical choices involved in the design of any text.

Understand and use a variety of 

technologies to address a range of 

audiences

One of the book’s assumptions is that most students compose in digital 

spaces for varied audiences and use different media for doing so. This 

is woven throughout, especially in Chapters 2 through 7. Further, online 

tutorials include how-tos for using technology: e.g., digital writing for 

specific audiences and purposes, creating presentations, integrating 

photos, and appealing to a prospective employer. E-readings include 

samples of Web, video, and other multimodal models. 

Match the capacities of different 

environments (e.g., print and 

electronic) to varying rhetorical 

situations

Multimodal e-readings, addressing a variety of rhetorical situations, 

represent digital-first texts and also show how genres can be adapted to a 

visual or online format. (See the table of contents.) 

(continued)
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WPA OUTCOMES RELEVANT FEATURES OF THE CONCISE ST. MARTIN’S GUIDE

Rhetorical Knowledge (continued)

Chapter 14, “Designing Documents,” provides guidance on how to 

make effective rhetorical choices with electronic documents, from 

academic formatting and font sizes to adding visuals and screen shots.

Critical Thinking, Reading, and Composing

Use composing and reading for 

inquiry, learning, thinking, and 

communicating in various rhetorical 

contexts

See the Processes section above, Part 1 (Chs. 2–7), and also Part 2, 

“Strategies for Critical Thinking, Reading, and Writing” (Chs. 8–13). 

Chapter 8, “Strategies for Invention and Inquiry,” and Chapter 9, 

“Strategies for Reading Critically,” prompt students to engage actively in 

reading and writing actively. 

Analyze and Write activities in Part 1 (Chs. 2–7) ask students to evaluate 

each professional reading and develop their ideas in paragraphs. 

Make Connections, a recurring section in the apparatus following the 

professional readings in Part 1 (Chs. 2–7), encourages students to 

put what they’ve read in the context of the world they live in. These 

preliminary reflections come into play in the Guides to Writing, in which 

students are asked to draw on their experiences in college, community, 

and career in order to begin writing.

Thinking Critically sections, which conclude Chapters 2 through 7, ask 

students to reconsider what they have learned, often in a social/political 

context. 

Read a diverse range of texts, 

attending especially to relationships 

between assertion and evidence, to 

patterns of organization, to interplay 

between verbal and nonverbal 

elements, and how these features 

function for different audiences and 

situations

See the Rhetorical Knowledge section above, especially the first 

two sections that discuss texts, genres, and rhetorical situations. 

Each Guide to Reading highlights Basic Features of each genre and 

always directs attention to supporting details and evidence as well as 

a clear, logical organization. Further, each chapter in Part 1 includes a 

multimodal selection in the online e-readings which demonstrates how 

purpose and medium interact. 

The Concise Guide is also available as an e-book; adopters of print or 

digital versions also have access to online tutorials and activities in 

LearningCurve, an adaptive game-like quizzing tool.

Locate and evaluate primary and 

secondary research materials, 

including journal articles, essays, 

books, databases, and informal 

Internet sources

Chapters 16 and 17 offer extensive coverage of finding, evaluating, 

and using print and electronic resources with guidance for responsibly 

using the Internet, e-mail, and online communities for research. Chapter 

16 addresses primary and secondary research.

Use strategies—such as 

interpretation, synthesis, response, 

critique, and design/redesign—to 

compose texts that integrate the 

writer’s ideas with those from 

appropriate sources

Chapter 11, “Analyzing and Synthesizing Arguments,” focuses 

specifically on evaluating ideas and finding common ground among 

sources in order to support an argument. Chapter 18, “Using Sources to 

Support Your Ideas,” offers detailed strategies for integrating research 

into a composition. Specifically, there is advice on how to integrate 

and introduce quotations, how to cite paraphrases and summaries so 

as to distinguish them from the writer’s own ideas, and how to avoid 

plagiarism. Sentence strategies and research coverage in several Part 1 

chapters offer additional support.

In Chapters 6 through 8, which cover argument, there is also 

extensive discussion of the need to anticipate opposing positions 

and readers’ objections to the writer’s thesis. These chapters are 

complemented by argument strategies for making assertions, offering 

support, avoiding logical fallacies, and using sentence strategies in 

Chapter 13, “Arguing.”

xiv
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Processes

Develop a writing project through 

multiple drafts

The need for the critical reading and revision of drafts is emphasized 

in Chapter 1. In Chapters 2 through 7, Guides to Writing prompt 

students to compose and revise. They are offered specific steps for 

inventing, researching, planning, and composing—and for evaluating 

and improving their work over the course of multiple drafts.

Develop flexible strategies for 

reading, drafting, reviewing, 

collaboration, revising, rewriting, 

rereading, and editing

The Guides to Writing in Chapters 2 through 7 offer extensive, genre-

specific advice on rethinking and revising at multiple stages. Ways 

In activities, Starting Points charts, and Troubleshooting charts in 

Part 1 chapters encourage students to discover, review, and revise 

their own process(es) of writing. Activities urge students to start from 

their strengths, and Starting Points and Troubleshooting charts offer 

specific, targeted advice for students with different challenges.

These chapters also offer genre-specific coverage of invention and 

research, getting a critical reading of a draft (peer review), revising, 

editing, and proofreading. See also, section below: “Experience the 

collaborative and social aspects of writing processes.”

A dedicated Chapter 8, “Strategies for Invention and Inquiry,” offers 

numerous helpful suggestions for idea generation.

Use composing processes and 

tools as a means to discover and 

reconsider ideas

Central to Chapters 2 through 7 is the idea of using composing to 

discover ideas. Students are offered specific steps for inventing, 

researching, planning, and composing—and for evaluating and 

improving their work over the course of multiple drafts. 

Specifically, the Guides to Writing in Chapters 2 through 7 break 

writing assignments down into doable focused thinking and writing 

activities that engage students in the recursive process of invention 

and research to find, analyze, question, and synthesize information 

and ideas.

See also, Chapter 8, “Strategies for Invention and Inquiry” and 

Chapter 15, “Planning a Research Project.”

Experience the collaborative and 

social aspects of writing processes

This goal is implicit in several collaborative activities: Practicing the 

Genre activities at the beginning of the chapter, Make Connections 

activities after the readings, and, in the Guides to Writing, Test Your 

Choice activities in the Critical Reading Guide.

Learn to give and act on productive 

feedback to works in progress 

The Evaluating the Draft, Critical Reading Guide, Improving the Draft, 

and Troubleshooting Guide sections in the Guides to Writing in each 

Part 1 chapter all offer students specific advice on constructively 

criticizing—and praising—their own work and the work of their 

classmates, then reflecting and acting upon the comments they’ve 

received.

Adapt composing processes for 

a variety of technologies and 

modalities

As noted in the Rhetorical Knowledge section above, one of the 

book’s assumptions is that most students compose in digital 

spaces for varied audiences and use different media for doing 

so. This is woven throughout, especially in Chapters 2 through 7. 

Further, integrated digital tutorials include online how-tos for using 

technology: e.g., digital writing, creating presentations, integrating 

photos, and appealing to a prospective employer. E-readings include 

samples of Web, video, and other multimodal models.

Reflect on the development of 

composing practices and how those 

practices influence their work

See the section above: “Use composing processes and tools as a 

means to discover and reconsider ideas.”

(continued)
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Processes (continued)

In addition, a Thinking Critically section concludes each Part 1 (Chs. 

2–7) chapter and asks students to reflect on what they’ve learned 

about the genre and about their own composing experiences.

Knowledge of Conventions

Develop knowledge of linguistic 

structures, including grammar, 

punctuation, and spelling, through 

practice in composing and revising

Genre-specific editing and proofreading appears in the Editing and 

Proofreading sections in each chapter in Part 1. Additional practice 

activities of sentence-level skills are featured in the LearningCurve 

quizzing, available in the online media.

Understand why genre conventions 

for structure, paragraphing, tone, 

and mechanics vary

Chapters 2 through 7 present several basic features of a specific 

genre, which are introduced up front and then consistently 

reinforced throughout the chapter. Genre-specific issues of 

structure, paragraphing, tone, and mechanics are also addressed 

in the Sentence Strategies and Editing and Proofreading sections of 

each Guide to Reading.

Gain experience negotiating 

variations in genre conventions

Students read, analyze, and compose a variety of texts in Part 1, 

“Writing Assignments” (Chs. 2–7). In each of these chapters, a Guide 

to Reading asks students to analyze texts (including ads, student 

essays, and multimodal e-readings), in terms of purpose, audience, 

and Basic Features (or genre conventions). Each Guide to Writing 

(in Chs. 2–7) supports student composers with detailed help for 

responding to different rhetorical situations: remembering events, 

writing profiles, explaining concepts, arguing a position, proposing a 

solution, and justifying an evaluation.

Learn common formats and/or 

design features for different kinds 

of texts

Document design is covered in a dedicated Chapter 14. Examples 

of specific formats for a range of texts appear on pages 457–65 

(research paper) and pages 391–93 (table, diagram, graph, chart, 

map, and other figures).

Explore the concepts of 

intellectual property (such as fair 

use and copyright) that motivate 

documentation conventions

The book’s research coverage (mainly Chs. 18–20) teaches specific 

strategies of evaluating and integrating source material—and citing 

the work of others. A dedicated section, “Acknowledging Sources 

and Avoiding Plagiarism,” appears on pages 428–29.

Chapter 9, “Strategies for Reading Critically,” covers various 

strategies useful in working with sources, including annotating, 

summarizing, and synthesizing. Chapter 18, “Using Sources to 

Support Your Ideas,” offers detailed coverage of finding, evaluating, 

using, and acknowledging primary and secondary sources, while 

Chapter 15, “Planning a Research Project,” instructs students on 

creating an annotated bibliography.

Practice applying citation 

conventions systematically in their 

own work

Chapter 18 offers detailed advice on how to integrate and introduce 

quotations, how to cite paraphrases and summaries so as to 

distinguish them from the writer’s own ideas, and how to avoid 

plagiarism. Chapters 19 and 20 offer coverage of MLA and APA 

documentation in addition to an annotated sample student research 

paper. Chapter 12, “Analyzing Visuals,” also offers a complete 

student paper with MLA documentation. In addition, research 

sections in each Guide to Writing in the Part 1 chapters help students 

with the details of using and appropriately documenting sources by 

providing genre-specific examples of what (and what not) to do.

Prefacexvi

01_AXE_6955_FM_0i_xl.indd   xvi01_AXE_6955_FM_0i_xl.indd   xvi 20/10/14   2:20 PM20/10/14   2:20 PM



Preface

Acknowledgments
We owe an enormous debt to all the rhetoricians and composition specialists whose 
theory, research, and pedagogy have informed The Concise St. Martin’s Guide to Writing. 
We would be adding many pages to an already long book if we were to name everyone to 
whom we are indebted; suffi ce it to say that we have been eclectic in our borrowing.

We must also acknowledge immeasurable lessons learned from all the writers, 
professional and student alike, whose work we analyzed and whose writing we used in 
this and earlier editions.

So many instructors and students have contributed ideas and criticism over the 
years. The members of the advisory board for the tenth edition of The St. Martin’s Guide 
to Writing, a group of dedicated composition instructors from across the country, have 
provided us with extensive  insights and suggestions and have given us the benefi t of 
their advice on new readings and other new features. For their many contributions, we 
would like to thank Lisa Bickmore, Salt Lake Community College; Mary Brantley, Holmes 
Community College–Ridgeland; Jo Ann Buck, Guilford Technical Community College; 
Wallace Cleaves, University of California, Riverside; Leona Fisher, Chaffey College; Gwen 
Graham, Holmes Community College–Grenada; Lesa Hildebrand, Triton College; Steph-
anie Kay, University of California, Riverside; Donna Nelson-Beene, Bowling Green State 
University; Gail Odette, Baton Rouge Community College; Gray Scott, Texas Woman’s 
University; and David Taylor, St. Louis Community College.

Many other instructors have also helped us improve the book. For responding to 
detailed questionnaires about the Concise Guide, Sixth Edition, we thank Diane Baker, 
Castleton State College; Nolan Belk, Wilkes Community College; Crystal Bickford, 
Southern New Hampshire University; Toni Borge, Bunker Hill Community College; 
Danielle Bienvenue Bray, University of Georgia at Athens; Barbara Campbell, Butler 
University; Sherry Cisler, Arizona State University; Christine Peters Cucciarre, University 
of Delaware; Catherine De Leon, North Shore Community College; Daniel de Roulet, 
Irvine Valley College; Merry Dennehy, Monterey Peninsula College; Helen Doss, Wilbur 
Wright College; Marie Eckstrom, Rio Hondo College; Leona Fisher, Chaffey College; 
Laura Franey, Millsaps College; Howard Hendrix, California State University, Fresno; 
Laurel Hendrix, California State University, Fresno; Richard Hishmeh, Palomar College; 
Ferdinand Hunter, GateWay Community College; Elizabeth Jones, Georgia Gwinnett 
College; Katherine Kapitan, Buena Vista University; Odeana Kramer, Prince George’s 
Community College; Carrie Krantz, Washtenaw Community College; Tamara Kuzmen-
kov, Tacoma Community College; Carmen Lind, Morton College; Timothy Mercer, 
University of Arizona; Susan Miller-Cochran, North Carolina State University; Patricia 
Murphy, State University of New York Institute of Technology; Douglas Okey, Spoon 
River College; Gordon Petry, Bradley University; Timothy Rogers, University of Massa-
chusetts, Lowell; Derri Scarlett, Bismarck State College; Gray Scott, Texas Women’s 
University; Elizabeth Shelley, Aquinas College; Pearl Shields, Auburn University; Celeste 
Sonnier, Morton College; Joseph Teller, College of the Sequoias; Marilynn Turner, 
Asnuntuck Community College; Kristi Walker, Tacoma Community College; and Mike 
Wilcomb, Northern Essex Community College.

xvii

01_AXE_6955_FM_0i_xl.indd   xvii01_AXE_6955_FM_0i_xl.indd   xvii 20/10/14   2:20 PM20/10/14   2:20 PM



Preface

For the tenth edition of The St. Martin’s Guide, from which the Concise Guide is de-
rived, we also gratefully acknowledge the special contributions of Gray Scott, who made 
recommendations of reading selections, helped draft some of the reading apparatus, and 
was generally available as a sounding board and a font of good advice; Natasha Cooper, 
Syracuse University, who provided expert advice on the revised coverage of research; 
Christine Garbett, Bowling Green State University, who wrote all comprehension quizzes 
for the reading selections that appear on the Web site and in the instructor’s manual; 
Beth Castrodale, who helped fi nd e-readings and wrote the apparatus to accompany 
them; and Leona Fisher, who revised and updated the instructor’s manual. Finally, we 
are especially grateful to the student authors for allowing us to use their work in Sticks 
and Stones and the Concise Guide.

We want to thank many people at Bedford/St. Martin’s, especially the Concise Guide 
editor Leah Rang, who made this edition possible; Executive Development Manager Jane 
Carter, without whom this book would not have been written; Pamela Lawson, who 
worked miracles keeping all the details straight and keeping us on schedule; and Kim-
berly Hampton, Rebecca Merrill, and Katie Schultz, without whom we would have no 
online media.

Diana Puglisi George made many valuable contributions to this revision with her 
careful copyediting, as did Steve Patterson and Deanna Hegle with their meticulous 
proofreading, and Jake Kawatski, with his indexing of the text. Sue Brown, Shuli Traub, 
Elise Kaiser, and Dennis Conroy kept the whole process running smoothly.

Thanks also to the immensely talented design team—book designer Jerilyn Bock-
orick as well as Bedford/St. Martin’s art directors Lucy Krikorian and Anna Palchik—for 
making the seventh edition the most beautiful and most functional yet. Our gratitude 
also goes to Linda Winters, Margaret Gorenstein, Martha Friedman, and Connie Gardner 
for their hard work clearing permissions.

We also want to thank Karen Henry, Editorial Director for English and Music and 
Leasa Burton, Publisher for Composition and Business and Technical Writing—who both 
offered valued advice at many critical stages in the process. Thanks as well to Denise 
Wydra for her skillful guidance of Bedford/St. Martin’s, and Marketing Manager Emily 
Rowin and Executive Editor Molly Parke—along with the extraordinarily talented and 
hardworking sales staff—for their tireless efforts on behalf of the Concise Guide.

Rise dedicates this book to two young women whose writing she very much looks 
forward to reading: Sophie and Amalia Axelrod-Delcampo.

xviii

01_AXE_6955_FM_0i_xl.indd   xviii01_AXE_6955_FM_0i_xl.indd   xviii 20/10/14   2:20 PM20/10/14   2:20 PM



Preface

Get the most out of your course with The 
Concise St. Martin’s Guide to Writing
Bedford/St. Martin’s offers resources and format choices that help you and your students get 
even more out of your book and course. To learn more about or to order any of the following 
products, contact your Macmillan sales representative, go to macmillanhighered.com
/getsupport or visit the Web site at macmillanhighered.com/conciseguide.

LaunchPad Solo for The Concise St. Martin’s Guide to Writing: Where 

Students Learn

LaunchPad Solo provides engaging content and new ways to get the most out of your 
course. Get unique, book-specifi c materials combined with writing tutorials and 
game-like quizzing in a customizable course space; then assign and mix our resources 
with yours. A complete list of the LaunchPad Solo materials can be found on the last 
page of the book.

 Multimodal Selections Six multimodal selections — one for each Part One  writing 
genre chapter — include a unique comic, animated graphic, podcast interview, and 
more. Just like the readings in the printed text, each multimedia selection is preceded 
by a headnote and accompanied by activities that ask students to analyze and reflect 
on each writer’s technique and use of the genre’s basic features. 

 Pre-built units — including readings, videos, quizzes, discussion groups, and more — 
are easy to adapt and assign by adding your own materials and mixing them with 
our high-quality multimedia content and ready-made assessment options, such as 
LearningCurve adaptive quizzing.

 A streamlined interface helps students focus on what’s due. Use LaunchPad Solo 
on its own or integrate it with your school’s learning management system so that 
your class is always on the same page.

To get the most out of your course, order LaunchPad Solo for The Concise St. Martin’s 
Guide to Writing packaged with the print book at no additional charge. (LaunchPad 
Solo for The Concise St. Martin’s Guide to Writing can also be purchased on its own.) An 
activation code is required. To order LaunchPad for The Concise St. Martin’s Guide to 
Writing with the print book, use ISBN 978-1-319-00686-0.

Choose from Alternative Formats of The Concise St. Martin’s Guide 

to Writing

Bedford/St. Martin’s offers a range of affordable e-books, including portable, download-
able versions of The Concise St. Martin’s Guide to Writing, Seventh Edition, in popular 
 formats — allowing students to choose the one that works best for them. For details, 
visit macmillanhighered.com/conciseguide/formats. 

xix
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Select Value Packages

Add value to your text by packaging one of the following resources with The Concise St. 
Martin’s Guide to Writing. To learn more about package options for any of these products, 
contact your Bedford/St. Martin’s sales representative or visit macmillanhighered.com
/conciseguide/catalog.

LearningCurve for Readers and Writers, Bedford/St. Martin’s adaptive quizzing pro-
gram, quickly learns what students already know and helps them practice what they 
don’t yet understand. Game-like quizzing motivates students to engage with their 
course, and reporting tools help teachers discern their students’ needs. LearningCurve for 
Readers and Writers can be packaged with the Concise Guide at a signifi cant discount. An 
activation code is required. 

Portfolio Keeping, Third Edition, by Nedra Reynolds and Elizabeth Davis, provides 
all the information students need to use the portfolio method successfully in a writing 
course. Portfolio Teaching, a companion guide for instructors, provides the practical infor-
mation instructors and writing program administrators need to use the portfolio method 
successfully in a writing course. 

Sticks and Stones and Other Student Essays, Eighth Edition, is a collection of 
more than forty essays written by students across the nation using The St. Martin’s 
Guide to Writing. Each essay is accompanied by a headnote that spotlights some of the 
ways the writer uses the genre successfully, invites students to notice other achieve-
ments, and supplies context where necessary. To order Sticks and Stones, use ISBN 978-
1-4576-1262-6.

Make Learning Fun with ReWriting 3

macmillanhighered.com/rewriting
New open online resources with videos and interactive elements engage students in new 
ways of writing. You’ll fi nd tutorials about using common digital writing tools, an inter-
active peer review game, Extreme Paragraph Makeover, and more — all for free and for fun. 
Visit macmillanhighered.com/rewriting.

Instructor Resources

macmillanhighered.com/conciseguide
You have a lot to do in your course. Bedford/St. Martin’s wants to make it easy for you to 
fi nd the support you need — and to get it quickly.

The Instructor’s Resource Manual for the Concise St. Martin’s Guide to Writing is 
available as a PDF that can be downloaded from the Bedford/St. Martin’s online catalog 
at the URL above. In addition to chapter overviews, the instructor’s manual includes 
sample course plans and syllabi, teaching tips, and classroom activities.

Prefacexx
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Teaching Central offers the entire list of Bedford/St. Martin’s print and online 
professional resources in one place. You’ll fi nd landmark reference works, sourcebooks 
on pedagogical issues, award-winning collections, and practical advice for the 
classroom — all free for instructors — at macmillanhighered.com/teachingcentral.

Bits collects creative ideas for teaching a range of composition topics in an easily 
 searchable blog format at bedfordbits.com. A community of teachers — leading schol-
ars, authors, and editors — discuss revision, research, grammar and style, technology, 
peer review, and much more. Take, use, adapt, and pass the ideas around. Then, come 
back to the site to comment or share your own suggestion.
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Introduction:
T inking about Writing

1

More people are writing today than ever before, and many are switching comfortably 
from one genre or medium to another — from tweeting to blogging to creating multi-
media Web pages. Learning to be effective as a writer is a continuous process as you 
fi nd yourself in new writing situations using new technologies and trying to anticipate 
the concerns of different audiences. “The illiterate of the 21st century will not be those 
who cannot read and write,” futurist Alvin Toffl er predicted, “but those who cannot 
learn, unlearn, and relearn.”

Learning anything — especially learning to communicate in new ways — benefits 
from what we call reflection, thinking critically about how as well as what you are 
learning. Extensive research confirms what writers have known for a long time: that 
reflection makes learning easier and faster. In fact, recent studies show that writing 
even a few sentences about your thoughts and feelings before a high-stress paper or 
exam helps students reduce stress and boost performance. That is why in this chapter 
and throughout this book, we ask you to think about your experience as a writer, and 
we recommend using writing to explore and develop your ideas. The activities that 
conclude this chapter invite you to compose a literacy narrative, a multifaceted 
 exploration of yourself as a writer.

To get started thinking about writing, we will look at some of the important contri-
butions writing makes. Then, we’ll preview how The Concise St. Martin’s Guide to Writing 
can help you become a better, more confident, and more versatile writer. 

Why Write?
“Why write?” is an important basic question, especially today, when many people 
assume technology has eliminated the need to learn to write well. Obviously, writing 
enables you to communicate, but it also helps you think and learn, enhances your 
chances of success, contributes to your personal development, and strengthens your 
relationships. 

1
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CHAPTER 1 Introduction: T inking about Writing2

Write to communicate effectively in different
rhetorical situations.

Writing is a powerful means of communicating with diverse audiences in different genres 
and media. We use the term rhetorical situation to emphasize the fact that writing is 
social and purposeful. The rhetorical situation includes four interrelated factors: 

Why? Your purpose for writing 

Who? The audience you are addressing 

What? The genre or type of text you are writing 

How? The medium in which your text will be read 

Writing with an awareness of the rhetorical situation means writing not only to express 
yourself but also to reach out to your readers (audience) by engaging their interest and 
responding to their concerns. You write to infl uence how your readers think and feel 
about a subject and, depending on the genre, perhaps also to inspire them to action.

Writing with genre awareness affects your composing decisions — what you write 
about (subject choice), the claims you make (thesis), how you support those claims 
(reasons and evidence), and how you organize it all. Genres are simply ways of catego-
rizing texts — for example, we can distinguish between fiction and nonfiction; subdi-
vide fiction into romance, mystery, and science fiction genres; or break down mystery 
even further into hard-boiled detective, police procedural, true crime, and classic who-
dunit genres. Each genre has a set of conventions or basic features readers expect 
texts in that genre to use. Although individual texts within the same genre vary a great 
deal — for example, no two proposals, even those arguing for the same solution, will be 
identical — they nonetheless follow a general pattern that provides a certain amount 
of predictability. Without such predictability, communication would be difficult, if 
not impossible. But these conventional patterns should not be thought of as recipes. 
Conventions are broad frameworks within which writers are free to be creative. Most 
writers, in fact, find that working within a framework makes creativity possible. 
 Depending on the formality of the rhetorical situation and the audience’s openness to 
innovation, writers may also play with genre conventions, remixing features of differ-
ent genres to form new mash-ups, as you will see in the integrated media selections for 
each Part One chapter.

Like genre, the medium in which you are working also affects many of your design 
and content choices. For example, written texts can use color, type fonts, charts, dia-
grams, and still images to heighten the visual impact of the text, delivering information 
vividly and persuasively. If you are composing Web pages or apps, you have many more 
options to make your text truly multimedia — for example, by adding hyperlinks, anima-
tion, audio, video, and interactivity to your written text. 

Write to think.

The very act of writing — crafting and combining sentences — helps you think  creatively 
and logically. You create new ideas by putting words together to make meaningful 
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3Why Write?

sentences and by linking sentences with logical 
transitions, like however or because, to form a 
coherent chain of meaning. Many writers equate 
thinking with writing: “How can I tell what I 
think,” the novelist E. M. Forster famously wrote, 
“till I see what I say?” Other writers have echoed the same idea. Columnist Anna Quindlen, 
for example, put it this way: “As a writer, I would fi nd out most clearly what I thought, 
and what I only thought I thought, when I saw it written down.”  Finally, here’s the way 
physicist James Van Allen explained the connection between writing and thinking: “The 
mere process of writing is one of the most powerful tools we have for clarifying our own 
thinking.”

Write to learn. 

As a student, you are probably keenly aware of the many ways writing can help you do 
well in courses throughout the curriculum. The physical act of writing — from simply 
making notes as you read, to listing main points, to summarizing — is a potent memory 
aid. Writing down your rudimentary ideas and posing questions can lead to deeper 
understanding. Analyzing and synthesizing ideas and information from different sources 
can extend your learning. Most important, thinking about what you are learning and 
how — what are called methodologies in many disciplines — can open up new directions 
for further learning. 

Write to succeed.

Writing contributes to success in school and at work. We’ve already suggested some of the 
ways writing can both help you think analytically and logically and aid your learning and 
remembering. In school, you need to use writing to demonstrate your learning. You will 
be asked to write essays explaining and applying concepts and to construct academic argu-
ments using sources and other kinds of evidence. Your skill at doing these things will most 
likely affect your grades. Writing also helps in practical ways as you apply for internships, 
admission to professional school, and a job. At work, you may need to write for a variety 
of rhetorical situations — for example, to evaluate staff you supervise, to collaborate with 
colleagues proposing a new project, to e-mail suggestions for resolving confl icts or ideas 
about new initiatives, or to prepare year-end  reports justifying expenditures and priorities. 
Just as your achievement in school is  infl uenced by your ability to write well, so, too, may 
your professional success depend on your ability to write effectively to different audi-
ences in varied genres and media. 

Write to know yourself and connect to other people. 

Writing can help you grow as an individual and also help you maintain and build 
relationships with friends and colleagues. Journal writing has long been used as a 
means of self-discovery. Many people blog for the same reason. Becoming an author 
confers authority, giving you confi dence to assert your ideas and opinions. Whether 

“How can I tell what I think,” the 

novelist E. M. Forster famously 

wrote, “till I see what I say?”
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CHAPTER 1 Introduction: T inking about Writing4

you’re tweeting to let friends know what’s happening, posting comments on a Web 
site, taking part in a class discussion, or participating in political debate and decision 
making, writing enables you to offer your own point of view and invites others to 
share theirs in return. 

How The Concise St. Martin’s Guide to 
Writing Helps You Learn to Write
There are many myths about writing and writers. Perhaps the most enduring myth is 
that people who are good at writing do not have to learn to write — they just naturally 

know how. Writing may be easier and more 
rewarding for some people, but no one is born 
knowing how to write. Writing must be learned. 
To learn to write, as Stephen King explained, “you 
must do two things above all others: read a lot and 
write a lot.” That is precisely how the Concise 

Guide works — by providing both a Guide to Reading and a Guide to Writing for each 
genre you will be writing.

Learn to write by using the Guides to Reading.

These guides teach you to analyze how texts work in particular rhetorical situations. By 
analyzing several texts in the genre you will be writing in, you can see how writers 
employ the genre’s basic features differently to achieve their purpose with their audi-
ence. In other words, you will see in action the many strategies writers can use to 
achieve their goals.

Learn to write by using the Guides to Writing.

These guides help you apply to your own writing what you are learning from reading 
and analyzing examples of the genre. They provide a scaffold to support your writing as 
you develop a repertoire of strategies for using the genre’s basic features to achieve your 
purpose with your audience.

Each Guide to Writing begins with a Starting Points chart that will enable you to find 
answers to your composing questions. You can follow your own course, dipping into the 
Guide for help when you need it, or you can follow the sequence of exploratory activities, 
from Writing a Draft through Evaluating the Draft to Improving the Draft. Although many 
people assume that good writers begin with their first sentence and go right through to 
their last sentence, professional writers know that writing is a process of discovery. Most 
writers begin with preliminary planning and exploratory writing that at some point turns 
into a rough draft. Then, as the draft takes shape, they may reconsider the organization, 
do additional research to fill in gaps, rewrite passages that need clarification, or continue 
drafting. Essayist Dave Barry describes his typical writing process this way: “It’s a matter of 
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To learn to write, as Stephen 

King explained, “you must do 

two things above all others: read 

a lot and write a lot.”
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piling a little piece here and a little piece there, 
fitting them together, going on to the next 
part, then going back and gradually shaping 
the whole piece into something.”

A challenge for most writers comes when 
they have a draft but don’t know how to 
 improve it. It is sometimes hard for them to 
see what a draft actually says as opposed to 
what they want to convey. Instructors often 
set aside class time for a draft workshop or 
ask students to do an online peer critique. 
Each chapter’s Guide to Writing includes a Critical Reading Guide for this purpose. 
You may find that reading someone else’s draft can be especially helpful to you as a 
writer because it’s often easier to recognize problems and see how to fix them in some-
one else’s draft than it is to see similar problems in your own writing. The Critical 
Reading Guide is also keyed to a Troubleshooting Guide that will help you find ways 
to revise and improve your draft. The Guide to Writing also includes advice on proof-
reading and editing that you can use to check for sentence-level errors.

Essayist Dave Barry describes his 

typical writing process this way: 

“It’s a matter of piling a little piece 

here and a little piece there, fitting 

them together, going on to the 

next part, then going back and 

gradually shaping the whole piece 

into something.” 

In addition to modeling good writing and providing guides for reading and writing, The 
Concise St. Martin’s Guide to Writing helps you think critically about your writing. Each 
writing assignment chapter in Part One of the Concise Guide includes many opportuni-
ties for you to think critically and refl ect on your understanding of the rhetorical situa-
tion in which you are writing. In addition, a section titled Thinking Critically  concludes 
each chapter, giving you an opportunity to look back and refl ect on how you used your 
writing process creatively and how you expanded your understanding of the genre. The 
following activity gives you the opportunity to refl ect on your own experience with 
reading and writing, your own literacy narrative. Why not start now to become a better 
writer by thinking critically about your own experience?

REFLECTION

A Literacy Narrative

Write several pages telling about your experience with writing. Consider the following 

suggestions:

 Recall an early experience of writing: What did you write? Did anyone read it? What kind 

of feedback did you get? How did you feel about yourself?

 Think of a turning point when your attitude toward writing changed or crystallized. What 

happened? What changed?

THINKING CRITICALLY

GUIDE TO READING
GUIDE TO WRITING
THINKING CRITICALLY

5How T e Concise St. Martin’s Guide to Writing Helps You Learn to Write
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CHAPTER 1 Introduction: T inking about Writing6

 Recall a person — a teacher, a classmate, a family member, a published writer, or 

someone else — who inf uenced your writing, for good or ill. How was your writing 

affected?

 Cast yourself as the main character of a story about writing. How would you describe 

yourself — as a talented writer, as someone who struggles to write well, or somewhere in 

between? Consider your trajectory, or narrative arc: Over the years, would you say you 

have showed steady improvement? Ups and downs? More downs than ups? A decline?

 Think about literacy more broadly and write about how you acquired academic literacy 

(perhaps focusing on how you learned to think, talk, and write as a scientist or a histo-

rian), workplace literacy (perhaps focusing on how you learned to communicate effectively 

with customers or managers), sports literacy (perhaps as a player, coach, or fan), music 

literacy (perhaps as a performer or composer), community literacy (perhaps focusing on 

how you learned to communicate with people of different ages or with people who speak 

different languages or dialects), or any other kind of literacy you have mastered.
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 2 Remembering an Event 8

 3 Writing Profi les 50

 4 Explaining a Concept 98

 5 Arguing a Position 144

 6 Proposing a Solution 190

 7 Justifying an Evaluation 236

PART 1

Writing 
Activities
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2
Remembering 
an Event
Writing about the memorable events and 

people in our lives can be exhilarating. 

T is kind of writing can lead us to think 

deeply about why certain experiences 

are meaningful and continue to touch 

us. It can help us understand the cultural 

infl uences that helped shape who we are 

and what we value. It can also give us 

an opportunity to represent ourselves 

and connect with others. In college 

courses, we can use our experience to 

better understand what we are studying; 

in the community, we can use personal 

stories for inspiration; and in the 

workplace, we can use experience to 

catalyze needed change.

IN COLLEGE COURSES
For a linguistics course, a student 
writes an essay analyzing a recent 
conversation with her brother in 
light of a book she read for the class: 
Deborah Tannen’s Gender and 
Discourse, in which Tannen argues 
that when discussing problems, 
women tend to focus on the problem 
and their feelings about it, while men 
typically cut short talk about feelings 
and focus on possible solutions. The 
student begins her essay by recon-
structing the conversation with her 
brother, quoting some dialogue from 
her diary and paraphrasing other 
parts from memory. Then she 
analyzes the conversation. Using 
Tannen’s ideas, she discovers that 
what bothered her about the conver-
sation was less its content than her 
brother’s way of communicating.

© Yellow Dog Productions/Getty Images
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IN THE WORKPLACE
A respected longtime regional 
manager gives the keynote speech at 
the highway department’s statewide 
meeting on workplace safety. He 
opens his speech with a dramatic 
recounting of a  confrontation he had 
with a disgruntled employee who 
complained bitterly about his work 
schedule and threatened the safety 
of the manager and his family. 
Setting the scene (a lonely offi ce 
after hours) to help audience 
members enter into his experience, 
he describes the taste of fear in his 
mouth and his relief when a contrac-
tor entered the offi ce. The manager 
follows the anecdote with data 
showing the frequency of such 
workplace incidents nationwide and 
concludes by calling for new depart-
mental guidelines on how to defuse 
such confrontations effectively.

IN THE COMMUNITY
As part of a local history series in a 
newspaper serving a small western 
ranching community, an amateur 
historian helps an elderly rancher 
write about the winter of 1938, when 
a six-foot snowfall isolated the 
rancher’s family for nearly a month. 
The rancher talks about how he, his 
wife, and the couple’s infant survived, 
including an account of how he 
snowshoed eight miles to get word to 
relatives. The details the rancher 
includes, like the suspenseful descrip-
tion of his exhausting trek, make the 
event vivid and dramatic for the 
newspaper’s readers.

Library of Congress, Prints & Photographs Department, 
LC-USZ62-113601
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